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In the Fall of 1988, a series of interviews were held wi=h 
Department of Education staff and with individuals at ar?a 
universities involved in parent involvement research. Tle 
purpose of these interviews was to gather information on 
parent involvement strategies and programs of which thes2 
individuals were aware or in which they were participating. 
As interview participants were informed, our goal was tc 
gather a broad range of promising practices and techniques 
in order to share these approaches with others in the 
Department and in schools and to build upon them with 
suggestions for additional strategies. 
The purpose of this report is to provide a summary of tl-e 
information gathered through the interviews. We plan tc 
develop systemmatic and comprehensive models of parent 
involvement that will provide a range of approaches, for all 
age learners, that can be used to increase parent 
involvement in their children's education. In addition, we 
will be offering some theoretical models of parent 
involvement with "hard-to-reach" parents for teachers, - 
parents, individuals in community-based settings, DOE staff, - 
and others to consider. 
OVERVIEW OF THE INTERVIEWS 
Parent involvement in their children's education, as 
reported on by DOE staff and university researchers, ca~i be 
categorized into several areas: 
o participation on school or program advisory 
councils 
o Communication with parents 
o Parent information centers and parent liaison 
programs 
o Training for parents 
o Parents as educators of their children 
o Parents as classroom resources 
I n  promot ing t h i s  involvement ,  DOE u n i t s :  
o  P rov ide  t e c h n i c a l  a s s i s t a n c e  on e f f e c t i v e  p a r e n t  
involvement  t o  e d u c a t o r s  and p a r e n t s  t h rough  
workshops,  w r i t t e n  m a t e r i a l s ,  and c o n s u l t a t i o r  t o  
s t a t e - l e v e l  a d v i s o r y  c o u n c i l s  
o  Design g r a n t  programs t h a t  r e q u i r e  p a r e n t  
involvement  components 
o Make r e f e r r a l s  t o  exemplary programs i n  and o ~ t  of  
t h e  s t a t e  
o P a r t i c i p a t e  i n  c o n f e r e n c e s  and workshops, 
o rgan i zed  by p r o f e s s i o n a l  and p a r e n t  g roups ,  1.0  
p r o v i d e  i n f o r m a t i o n  on p a r e n t  involvement  
s t r a t e g i e s  
I n  t h e  c o u r s e  o f  e ach  i n t e r v i e w ,  peop l e  w e r e  s p e c i f i c a 1 . y  
asked a b o u t  s t r a t e g i e s  f o r  r e a c h i n g  hard- to - reach  parenA:s  
and abou t  models t h a t  i nvo lved  community-based 
o r g a n i z a t i o n s .  I n d i v i d u a l s  s h a r e d  i n t e r e s t i n g  i d e a s  t h . ~ t  
w e r e  i n  p l a c e  o r  p lanned  i n  t h i s  s t a t e  and o t h e r s .  The-r 
a l s o  i n d i c a t e d  t h a t  a  Board o f  Educat ion p o l i c y  on p a r e . l t  
involvement would h e l p  t o  i n d i c a t e  t h e  p e r s p e c t i v e  o f  t:le 
DOE and would g i v e  " c l o u t "  t o  t h e  concep t  o f  p a r e n t  
involvement .  
Most u n i t s  i n t e r v i e w e d  r e g r e t t e d  t h a t  t h e y  w e r e  n o t  d o i ~ g  
more t o  promote and f a c i l i t a t e  p a r e n t  involvement.  There  
was uni form b e l i e f  i n  t h e  v a l u e  o f  hav ing  p a r e n t s  i n v o l r e d  
i n  decis ion-making,  s c h o o l  programming, and home a c t i v i x i e s .  
S t a f f  a l s o  s t r o n g l y  s u p p o r t e d  v e h i c l e s  which h e l p  pa r enzs  t o  
g a i n  knowledge abou t  t h e  s c h o o l s  and t h e i r  g o a l s .  
SIX MAJOR CATEGORIES OF PARENT INVOLVEMENT IN MASSACHUSETTS 
ADVISORY COUNCILS 
S e v e r a l  program a r e a s  r e p o r t e d  t h a t  t h e y  encouraged and 
f a c i l i t a t e d  p a r e n t  involvement  i n  t h e  a d v i s o r y  c o u n c i l s  t h a t  
w e r e  r e q u i r e d  o r  recommended i n  t h e i r  a r e a .  The s t r u c t u r e s  
and f u n c t i o n s  o f  t h e s e  a d v i s o r y  c o u n c i l s  v a r y .  I n  b r i e f :  
o Chapter 1 PACS. No l o n g e r  r e q u i r e d  by f e d e r a l  
l e g i s l a t i o n  a l t h o u g h  some have con t i nued  t o  f u n c t j o n .  
Broad r ange  i n  e f f e c t i v e n e s s  a c r o s s  t h e  s t a t e .  P?Cs 
meet a t  an annua l  con fe r ence  t h a t  r ev iews  Chapter  1 
programs and considers improvements and changes. 
provide several services for parents: 
0  raining for parents on ways to engage in 
"learning activities" with their children at kome 
o Skits and other activities to improve parents' 
ability to support children's learning 
o Speakers on a range of topics of interest to 
parents 
o Head Start. All Head Start Programs are required 1.0 
have parent advisory councils that help to set po1:cy 
for individual Head Start Programs. 
o Special Education Parent Advisory Councils. The 
approximately 300 SPED PACs across the state vary n 
their size and function. The SPED Division gives 
grants to external groups to provide training for :;ome 
of these PACs. A grant to EDC includes training, 
technical assistance, gathering of resources, a su-vey 
questionnaire, and the development of a videotape. 
o Adult Education. All Adult Education Centers are 
required to have advisory councils. Center Directo~s 
have difficulty involving their clients on these 
councils because they are illiterate and do not hare 
strong communication skills. Several Centers have 
developed advisory boards that are designed to be 3 
training ground for future advisory council member;. 
o Occupational Education. Parent participation is 
required on all vocational program advisory councils. 
The DOE works with local schools to provide traini~g 
for parent members of councils and has developed a 
handbook for advisory councils. 
NOTEWORTHY 
o Successful advisory councils are careful to address the 
needs of members with interpreters, child care, ard 
transportation. 
o Some parents on councils may be more comfortable at the 
elementary than at the high school level. 
o Parents need to be given adequate background and 
information to participate effectively on councils. 
o Program directors give very strong indications of 
wheather or not they value their councils. The s~ccess 
of parent advisory councils correlates directly with 
t h e  s u p p o r t  and e n t h u s i a s m  t h a t  t h e  D i r e c t o r  g i v e s  I h e  
c o u n c i l .  
COMMUNICATION WITH PARENTS 
The i n t e r v i e w s  i n d i c a t e d  t h a t  s c h o o l s  and i n d i v i d u a l  
e d u c a t i o n a l  programs are  u s i n g  a  b road  r a n g e  o f  a p p r o a c h t s  
i n  o r d e r  t o  communicate w i t h  p a r e n t s .  These approaches   re 
g e n e r a t e d  a t  t h e  l o c a l  l e v e l  and encompass t r a d i t i o n a l  a:td 
i n n o v a t i v e  s t r a t e g i e s .  
The f o l l o w i n g  examples i n d i c a t e  t h e  r a n g e  o f  approaches  :hat  
w e r e  d e s c r i b e d :  
o Handbooks, le t ters ,  and n e w s l e t t e r s  s e n t  home t h r o u ~ h  
t h e  m a i l  o r  hand c a r r i e d  by c h i l d r e n  
o School  c a l e n d a r s  t h a t  p r o v i d e  l e a r n i n g  a c t i v i t i e s  f ~ r  
e a c h  day  o f  t h e  month 
o F l y e r s  s e n t  o r  d e l i v e r e d  by c h i l d r e n  t o  p a r e n t s  
announcing workshops, open houses ,  c o n f e r e n c e s ,  e tc .  
o Conference  on s t u d e n t s t  achievement  
o H o t l i n e s  e s t a b l i s h e d  by s c h o o l s  and s p e c i a l  program; 
t o :  
o Answer q u e s t i o n s  a b o u t  t h e  s c h o o l  
o P r o v i d e  i n f o r m a t i o n  on s c h o o l  e v e n t s  
o O f f e r  t u t o r i n g  a s s i s t a n c e  on homework o v e r  t h e  
phone 
NOTEWORTHY 
o School  have  found t h a t  t h e  e a r l i e r  i n  a c h i l d ' s  s c h o o l  
e x p e r i e n c e ,  and t h e  ea r l ie r  i n  t h e  s c h o o l  y e a r  t h a t  
p a r e n t  involvement  programs a r e  i n i t i a t e d ,  t h e  g r e c t e r  
are t h e  programst  c h a n c e s  f o r  s u c c e s s .  
o Some v o c a t i o n a l  s c h o o l s  send  s e v e n t h  and e i g h t h  g r z d e  
s t u d e n t s  and t h e i r  p a r e n t s  l e t te rs  i n f o r m i n g  them z b o u t  
t h e  o f f e r i n g s  o f  t h e i r  s c h o o l s .  
o V o c a t i o n a l  s c h o o l  g u i d a n c e  c o u n s e l o r s  i n  some Bostcn 
s c h o o l s  make summer v i s i t s  t o  t h e  homes o f  s t u d e n t s  who 
a r e  e n r o l l e d  f o r  t h e  f o l l o w i n g  September.  These v : s i t s  
have  h e l p e d  t o  e n s u r e  t h a t  s t u d e n t s  do  e n r o l l  i n  t l e  
f a l l .  
o S c h o o l s  have  found t h a t  t h e y  have b e t t e r  a t t endancc  a t  
p a r e n t  c o n f e r e n c e s  when t h e y  have  deve loped  good 
r e l a t i o n s h i p s  w i t h  p a r e n t s .  These r e l a t i o n s h i p s  c ; n  b e  
deve loped  t h r o u g h  s o c i a l  e v e n t s  a t  t h e  s c h o o l ,  p h o ~ e  
calls with Itgood newstt to parents, and attempts to rake 
a connection with parents that relates to their arezs 
of interest. 
o Some schools use techniques such as having "oldgf 
parents bring "newg1 parents to school events. This 
pairing of families helps to introduce new parents lo 
the school. 
o Schools use cable TV to announce open houses, schoo: 
meetings, and other school events. 
o In Maine, a Parents' Maqazine has been developed fo:- 
all public school parents which provides informatio:i on 
the schools and on ways in which parents can suppor-: 
their children's education. 
PARENT INFORMATION CENTERS AND PARENT LIAISON PROGRAMS 
Parent information centers and parent liaison programs h?lp 
some schools and programs to increase parents' awareness of 
school programs and to reach out to parents who may be 
"hard-to-reachtt and hard-to-involve in school activities. - - 
These Centers and Programs are reaching parents in the - 
following ways: 
Parent Information Centers 
o Provide parents with information on individual schc2ls. 
This information is especially helpful in communities 
in which parents select the school their children bill 
attend. 
o Develop and maintain parent resource rooms that have 
books and toys that parents can borrow for use witt 
their children at home. 
o Provide a space in the school where parents can meet 
informally before, during, and after school. This 
opportunity to talk with other parents is very welcome 
to some parents who are feeling isolated and need the 
support and information-sharing that often takes place. 
o Sponsor workshops that address the child rearing, 
"balancing act," and school related concerns of 
parents. These workshops cover topics such as druc and 
substance abuse prevention, home learning ideas f o ~  
children, disciplining children, single parenting, etc. 
Parent Liaison Programs 
o provide outreach to parents who may not connect wit1 
the school because of barriers such as language, p c ~ r  
experiences in school as a student, cultural barriers, 
child-care and transportation needs, etc. 
o Assist in the development of relationships that 
encourage parents to attend school functions and bccome 
involved in the life of the school. 
o Find ways to connect community-based organizations with 
the schools. 
Concern was expressed that too often parent liaisons we1.e 
not reaching their potential as proactive and innovative 
vehicles for communicating with hard-to-reach parents. 
These individuals sometimes are too school-based, talkil~g to 
parents only on the telephone. 
NOTEWORTHY 
o In Holyoke, the early childhood program reaches ou: to - -  
- .  parents through neighborhood centers and churches. 
Paid outreach workers meet with parents in these 
community sites and provide training in parenting ind 
information and materials on learning activities tlat 
parents can use at home with their children. The goal 
of this program is to build on relationships that 3re 
developed with parents and then to make home visit; 
where additional home-learning activities are shar2d. 
o In Missouri, parent liaisons are stationed in 
community-based sites (laundromats, markets, etc.) to 
talk with parents when they come to these 
establishments. 
o Some schools encourage their teachers to take 
"neighborhood walksn in which groups of teachers 
organize walks in the neighborhoods where many of their 
children live in order to meet informally with chlldren 
and their parents. 
o Special education outreach workers help to screen and 
identify special needs children who are ready for early 
childhood programs. These workers also help pare1.t~ to 
understand programs available for their children ind to 
decide which programs best match their children's 
needs. 
o Schools can serve an important role in helping isolated 
and lonely parents connect with other parents. B-. 
prov id ing  v e h i c l e s  f o r  t h e s e  p a r e n t s  t o  become invclved 
i n  t h e  schoo l ,  t e a c h e r s  can h e l p  t o  e n s u r e  t h a t  
c h i l d r e n  a r e  n o t  kep t  home f o r  companionship f o r  t k e  
p a r e n t s .  
o Voca t iona l  s choo l s  use  a  range of ou t r each  e f f o r t s  t o  
r e c r u i t  s t u d e n t s  f o r  t h e i r  schools :  open houses  f t r  
p a r e n t s ,  s i b l i n g s ,  and f r i e n d s ;  booths  a t  shoppin! 
m a l l s  which a t t r a c t  p o t e n t i a l  s t u d e n t s  and p a r e n t s  
v i s i t s  t o  neighborhood c l u b s ,  etc. 
o County Extension S e r v i c e s  have been s u c c e s s f u l  i n  
r each ing  pregnant  and pa ren t ing  t e e n s  i n  half-way 
houses  and o t h e r  community s e t t i n g s .  
o The Expanded Food and N u t r i t i o n  Education Program 
(EFNEP) t r a i n s  young, low income p a r e n t s  i n  b a s i c  
consumer, n u t r i t i o n ,  and pa ren t ing  s k i l l s .  These . roung 
p a r e n t s  a r e  t hen  pa id  a s  pa ra -p ro fes s iona l s  and r e . : ru i t  
and t r a i n  o t h e r  young pa ren t s .  Th i s  t r a i n i n g  occu.-s a t  
l i b r a r i e s ,  churches ,  neighborhood c l u b s ,  homes, et : .  
TRAINING FOR PARENTS/PARENTS A S  EDUCATORS OF T H E I R  CHILIREN 
Severa l  of  t h e  DOE program a r e a s  r epor t ed  t h a t  p a r e n t s  dere 
r e c e i v i n g  t r a i n i n g  i n  two major a r e a s :  
o Informat ion  on more e f f e c t i v e  p a r e n t i n g  
o Informat ion  and i d e a s  on ways t o  engage i n  home- 
l e a r n i n g  a c t i v i t i e s  wi th  c h i l d r e n  
This  t r a i n i n g  is o f t e n  provided by program d i r e c t o r s  o r  
c o o r d i n a t o r s  and p a r e n t  adv i so ry  counc i l s .  The t r a i n i n g  
g e n e r a l l y  i n c l u d e s  advice  on e x p e c t a t i o n s  p a r e n t s  should 
have f o r  t h e i r  c h i l d r e n ,  p a r e n t s '  r o l e s  i n  s u p e r v i s i n g  
school  work, l ove  and d i s c i p l i n e ,  d e a l i n g  wi th  ado le scen t s ,  
e t c .  P a r e n t s  a r e  provided wi th  m a t e r i a l s  and i d e a s  for  
home-learning a c t i v i t i e s  and sugges t ions  f o r  ways t o  
s u p e r v i s e  homework. 
Programs f o r  p a r e n t s  may provide  c h i l d  care and sometines 
o f f e r  p a r a l l e l  programs f o r  c h i l d r e n .  These programs l a v e  
included nread-a louds ,m i n  which p a r e n t s  a r e  coached i r  
read ing  wi th  t h e i r  c h i l d r e n .  I t  was r e p o r t e d  t h a t  l o c z l  
school  s t a f f  f i n d  it more d i f f i c u l t  t o  provide  math 
workshops f o r  p a r e n t s  because of pa ren t s '  g e n e r a l  
d i scomfor t  w i t h  math. 
NOTEWORTHY 
o Head Start programs involve home visits in which 
teachers assist parents in using learning materials 
with their children. 
o The Blackstone-Millville pre-school has a one-way 
mirror which enables parents to participate in guided 
sessions in which they observe their own children as 
they play/work in the classroom. Parent discussiors 
are held and parents are provided with ideas for at- 
home activities. 
o In Belmont, a school held a 7:00 a.m. workshop for 
parents on their role in homework. This well-atterded 
session was followed up with written suggestions fcr 
parents. 
o Parent training programs, especially child rearing 
sessions targeted toward minorities and other hard-to- 
reach groups, may be condescending and insulting wlen 
they focus on issues such as the cleanliness of 
children and punctuality at school. 
- .  
o Teen parents, who are I1children rearing children," have 
very little knowledge of how to be parents. These teen 
parents are often as in need of services as are th(:ir 
children. "Parent" involvement strategies should '.ake 
into consideration the primary needs of these moth(!rs 
before they attempt to address the needs of the yoling 
children of these teen mothers. 
o Parents bring pre-school children to some school 
programs at which the children are supervised whil.5 the 
parents participate in parenting sessions. 
o The Massachusetts Migrant Summer Workshop Program  ill 
provide 3-4 days of training in the spring to teaclers 
who will participate in a summer workshop. This 
training will include sessions on involving parent; in 
children's education. 
PARENTS A S  CLASSROOM RESOURCES 
In uregularll classrooms, parent voluntarism is common. The 
interviews, however, made little mention of parent 
involvement in the classroom. It may be that the progrlm 
people interviewed are involved in "deficit" areas in wlich 
parents are handicapped by economic, linguistic, or culcural 
barriers. Several interviews indicated that parents ma1 not 
be welcome in many schools by administrators who are n c ~  
comfortable with their participation. 
NOTEWORTHY 
o In some occupational Education Programs, parents, 
especially those in non-traditional careers, are 
invited into classrooms and to voc-ed club meetings to 
discuss their jobs and issues related to their carEer 
field. 
ADDITIONAL PARENT INVOLVEMENT APPROACHES 
PARENT INVOLVEMENT AS A REQUIREMENT IN FUNDED PROGRAMS 
Several individuals indicated that parents are required to 
be involved in federally and state funded programs and .n 
the grants process: 
o As members of teams developing funding proposals 
o As advisory councils that provide guidance and 
direction to funded programs 
The following programmatic ideas and suggestions were 
offered regarding parent involvement in RFP programs: 
o Bilingual programs find that parents may be more 
effective on grant committees if these grants are 
addressing issues to which the parents can relate, such 
as nutrition, safety, and school expectations rath2r 
than educational or technical issues. 
o Commonwealth Inservice Institute programs can be used 
for parent education training. 
o Special Education has contributed to the Commonwealth 
Inservice Institute for the purpose of special 
education grants. Parents can design training prcgrams 
that meet the needs of SPED parents. 
INVOLVING "HARD-TO-REACH" PARENTS IN THEIR CHILDREN'S 
EDUCATION 
Reaching out to non-involved and difficult-to-involve 
parents was a major concern of all interviewees. In 
addition to providing translation services, child care, 
t r a n s p o r t a t i o n ,  home v i s i t s ,  and t e l ephone  ca l l s ,  t h e  
fo l l owing  s t r a t e g i e s  w e r e  sugges ted :  
o Develop r e l a t i o n s h i p s  w i t h  community-based 
o r g a n i z a t i o n s  and i n d i v i d u a l s  who can  a s s i s t  t h e  
s c h o o l s  i n  r e a c h i n g  t h e s e  p a r e n t s .  
o Design in - schoo l  e v e n t s  t h a t  a t t r a c t  ha rd- to - reach  
p a r e n t s :  S t u d e n t  performances ,  c u l t u r a l  and e t h n i c  
f a i r s ;  f a m i l y  p i c n i c s ;  workshops on b a s i c ,  t o p i c a l  
i s s u e s ,  etc. 
o P l a n  programs t h a t  a d d r e s s  what p a r e n t s  want t o  kntw, 
n o t  what t h e y  need t o  know. 
o T r a i n  a c t i v e  p a r e n t s  t o  be e f f e c t i v e  i n  b r i n g i n g  
un invo lved  p a r e n t s  t o  s c h o o l  e v e n t s .  
o Allow p a r e n t s  a  s t r o n g  v o i c e .  P a r e n t s  must be pa r - ;  of 
t h e  p l a n n i n g  o f  programs f o r  o t h e r  p a r e n t s  because  t h e y  
a r e  a b l e  t o  p r e d i c t  t h e  programs t h a t  w i l l  be of  
i n t e r e s t .  
o T r a i n  t e a c h e r s  i n  e f f e c t i v e l y  i n v o l v i n g  p a r e n t s  i n  t h e  
e d u c a t i o n a l  p r o c e s s .  - . 
- - 
o Develop programs t h a t  r e a c h  o u t  t o  p a r e n t s  i n  a  v a r i e t y  
of ways - and w i t h  a  v a r i e t y  o f  fo rmats .  F l e x i b i l i c l  is 
v e r y  i m p o r t a n t  i n  s t i m u l a t i n g  p a r e n t  involvement .  
o Address  i s s u e s  o f  conce rn  t o  p r egnan t  and p a r e n t i n 3  
t e e n s ,  who a r e  l o o k i n g  f o r  d i r e c t i o n  and a s s i s t a n c e  f o r  
themse lves .  P a r e n t  involvement  a c t i v i t i e s  must  t a k e  
t h e i r  needs  i n t o  accoun t .  
o Develop programs which promote s t r o n g e r  p a r e n t  
p a r t i c i p a t i o n  i n  t h e i r  c h i l d r e n ' s  academic l i f e .  
Examples : 
o Reading programs i n  which a d u l t  l i t e r a c y  s t u c e n t s  
p r a c t i c e  m a t e r i a l s  which t h e y  want t o  r e a d  w i t h  
t h e i r  c h i l d r e n  a t  home. 
o Programs i n  which a d u l t  l e a r n e r s  work on homcwork 
a s s ignmen t s  t h a t  have  been g iven  t o  t h e i r  c h ~ l d r e n  
s o  t h a t  t h e y  can  p rov ide  a s s i s t a n c e  a t  home. 
o Adu l t  l e a r n i n g  programs i n  which young chi ld : .en  
and t h e i r  p a r e n t s  come t o g e t h e r  f o r  coo rd inaa . ed  
l e a r n i n g  e x p e r i e n c e s .  
POTENTIAL MODEL PROGRAMS 
o **Schools Reaching Out,** a pilot project at the Elli:, 
School in Boston and P.S. 111 in Manhattan, is look-ng 
at a comprehensive approach to parent involvement. 
This pilot, which is being implemented by the Insti-lute 
for Responsive Education (IRE), uses a classroom 
teacher who is freed up to work with parents and w h ~  is
expected to train other teachers in the strategies :hat 
she finds successful. Each of these teachers has a 
facilitator who serves as friend and mentor. This 
pilot is based on the concept of **shared leadership' 
for schools. 
o The Lincoln Filene Foundation has developed a proposal 
for funding that will work to provide linking agents 
between mediating organizations (community-based 
organizations) and low income children to increase the 
educational and other services that students receivz. 
o  other and daughter workshops are a strong componert of 
the Girl's Clubs in Santa Barbara, California. Th~se 
workshops have sessions on a range of non-traditioral - .  
careers, values clarification, life style expectations, - '  
financial planning, etc. 
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